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Abstract 
Aim: Over 630,000 people between the age of 15 and 34 years in Japan who are not working, studying, 
or undergoing job training (Cabinet Office, 2015) .We found two problems. ①Local youth support 
stations (LYSS) approach this problem, but intervention methods differ among each LYSS (Tanaka, 
2014). LYSS staff should learn evidence-based skills in order to provide efficient and effective youth 
support. ②There is evidence that staff members who practice evidence-based cognitive behavioural 
therapy (CBT) alter their methods as they increase their number of cases. This is known as ‘Therapist 
drift’ (Walter, 2008).Therapist drift often limits the effect of CBT intervention. In this study, we 
examined the effect of CBT training program for LYSS staff. The CBT training consists of Micro 
Counselling (MC), Behaviour Activation (BA), and Social Skills Training (SST). 
Method: The instruction was conducted to the supporters three times in Kochi prefecture in Japan. 
One hundred and forty people (a cumulative total of 309) participated. In instruction, first, clinical 
psychologist gave a lecture, then participants do a role-play each other. Participants completed 
questionnaire consisted of 9-13 items about skills of the time and a general feeling of efficacy about 
support before and after each time.  
Results: One-way repeated measures ANOVA revealed significant increase the after score of the 
questionnaire compared to before. The score of a general feeling of efficacy also showed a significant 
increase , but the score decreased significantly before score with after score of previous time . 
Conclusion: In this study, we found the instruction increases supporter’s a feeling of efficacy about 
each skills and general. But it is only temporary and how maintaining the increase is the future tasks. 


























の効果が認められているBA(Hunot et al., 2013)は不登
校，ひきこもり状態にある者に対して有効な介入法である
と考えられる。また，不登校の 12歳から 17歳を対象とし
たマニュアルに基づいた Social Skills Training(SST)
は，他の介入と比べ効果が認められている(e.g. 



































 2015年 7月～2016年 1月の間に 4回の研修を行っ
た。研修Ⅰ～Ⅲでは，若者はばたけプログラム(高知県教
育委員会, 2015)に沿って臨床心理士 1名が 1時間講義
をし，その後臨床心理学を専攻する大学院生 2名が加わ
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実施した。モデルの適合度は，MC が GFI = .878，
AGFI = .824，CFI = .861，RMSEA = .082，BAがGFI 
= .992，AGFI = .942，CFI = .945，RMSEA = .070，
SST が GFI = .854，AGFI = .808，CFI = .851，
RMSEA = .123，GFEがGFI = .941，AGFI = .885，








おいて有意な差が認められた(MC: Λ= .381, F(3, 51)= 
27.58, p < .01，BA: Λ= .283, F(3, 60)= 50.58, p < .01，
SST: Λ= .248, F(3, 50)= 50.54, p < .01，GFE: Λ= .226, 




て p < .01)。 
BA においては研修Ⅱの開始前よりも研修Ⅳの開始前
の得点が高く，研修Ⅳの開始前よりも研修Ⅱの終了後，
研修Ⅳの終了後の得点が有意に高かった (全て p 
< .01)。 
SST においても BA と同様に，研修Ⅲの開始前よりも
研修Ⅳの開始前の得点が高く，研修Ⅳの開始前よりも研
修Ⅲの終了後，研修Ⅳの終了後の得点が有意に高かっ












準偏回帰係数は表 3の通りである。研修Ⅱ終了後のBA  
MC+GFE BA+GFE SST+GFE
Lecture by  a clinical psychologist
Role- playing among participants









図 1 研修の流れと各質問紙の組み合わせ 















































































































































了時の BA 得点に差があるかについて t検定を行った。
高群は研修Ⅱ終了後に比べ研修Ⅳ終了後の BA得点が
有意に低く(t = 2.840, df = 43, p < .01)，低群では差が














































研修Ⅰ終了後 MC .184 .032
研修Ⅱ終了後 BA  .381 * .112
研修Ⅲ終了後 SST .133 .065
研修Ⅳ終了後 MC -   .516**
BA - .003
SST -  .330 *
R2 .39 .91 
　　　　　　*p <.05  **p <.01
研修ⅣにおけるGFE得点
説明変数
表 2 各尺度の平均点，標準偏差と各回の比較 
研修前 研修後 研修前 研修後 研修前 研修後 研修前 研修後
MC 2.62 2.86 - - - - 2.72 2.90 30.90 * Ⅰ前＜Ⅰ後, Ⅳ後
(0.42) (0.39) - - - - (0.37) (0.38) Ⅳ前 ＜Ⅳ後
BA - - 2.41 2.97 - - 2.56 2.89 64.76 * Ⅱ前＜Ⅳ前＜Ⅱ後, Ⅳ後
- - (0.51) (0.38) - - (0.44) (0.43)
SST - - - - 2.28 2.95 2.63 2.88 59.34 * Ⅲ前＜Ⅳ前＜Ⅲ後, Ⅳ後
- - - - (0.52) (0.39) (0.47) (0.46)
GFE 2.54 2.87 2.62 2.95 2.60 2.94 2.67 2.90 23.54 * Ⅰ前, Ⅱ前, Ⅲ前, Ⅳ前
(0.45) (0.47) (0.45) (0.44) (0.43) (0.40) (0.43) (0.46) 　　＜Ⅰ後, Ⅱ後, Ⅲ後, Ⅳ後
かっこ内は標準偏差　 有意確率は全て1％水準
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